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Purposes	
  of	
  evalua&on	
  (Mark,	
  Henry	
  
and	
  Julnes,	
  2000)	
  

•  Assessing	
  merit	
  and	
  worth	
  
•  Causal	
  ques&ons,	
  RCT,	
  observa&onal	
  studies	
  

•  Programme	
  and	
  organiza&onal	
  improvement	
  
–  Forma&ve	
  evalua&on	
  

•  Oversight	
  and	
  compliance	
  

•  Knowledge	
  development	
  
–  Neglected	
  purpose	
  of	
  many	
  evalua6ons	
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An Example: Primary Prevention Have a 
Heart Paisley 
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Features	
  of	
  complex	
  interven&ons	
  (Pawson	
  et	
  al.,	
  2004)	
  

l  The	
  interven&on	
  is	
  a	
  theory	
  or	
  theories	
  
l  The	
  interven&on	
  involves	
  the	
  ac&ons	
  of	
  people.	
  
l  The	
  interven&on	
  consists	
  of	
  a	
  chain	
  of	
  steps	
  
l  These	
  chains	
  of	
  steps	
  or	
  processes	
  are	
  oUen	
  not	
  
linear,	
  and	
  involve	
  nego&a&on	
  and	
  feedback	
  at	
  
each	
  stage.	
  

l  Interven&ons	
  are	
  embedded	
  in	
  social	
  systems	
  
and	
  how	
  they	
  work	
  is	
  shaped	
  by	
  this	
  context.	
  

l  Interven6ons	
  are	
  prone	
  to	
  modifica6on	
  as	
  they	
  
are	
  implemented.	
  	
  

l  Interven&ons	
  are	
  open	
  systems	
  and	
  change	
  
through	
  learning	
  as	
  stakeholders	
  come	
  to	
  
understand	
  them.	
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Ques&ons	
  to	
  describe	
  complex	
  
interven&ons	
  

•  How	
  hard	
  is	
  it	
  to	
  describe?	
  

•  How	
  hard	
  is	
  it	
  to	
  create?	
  

•  What	
  is	
  its	
  degree	
  of	
  organiza&on?	
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System	
  Dynamic	
  Approaches	
  (Sterman,	
  2006)	
  

•  Constantly	
  changing;	
  
•  Governed	
  by	
  feedback;	
  
•  Non-­‐linear,	
  History-­‐dependent;	
  
•  Adap&ve	
  and	
  evolving;	
  
•  Characterized	
  by	
  trade-­‐offs;	
  
•  Policy	
  resistance:	
  “The	
  result	
  is	
  policy	
  resistance,	
  
the	
  tendency	
  for	
  interven&ons	
  to	
  be	
  defeated	
  by	
  
the	
  system’s	
  response	
  to	
  the	
  interven&on	
  itself.”	
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What	
  kind	
  of	
  evalua&on	
  will	
  you	
  be	
  doing?	
  

Forma&ve	
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Developmental	
  

Summa&ve	
  



Design,	
  methods,	
  

approaches	
  

ACTION	
  

PROGRAMMES	
  

Interpersonal,	
  
Individual	
  &	
  
Collec&ve	
  

Mechanisms	
  

EVALUATION	
  

THEORY	
  

EVIDENCE	
  

POLICY	
  LANDSCAPE	
  
(dynamic,	
  changes	
  over	
  

&me)	
  

Hypothesised	
  
Pathways	
  

Evidence	
  Base	
  Linked	
  
to	
  Pathways	
  

Areas	
  of	
  Uncertainty	
  

A	
  

B	
  

C	
  
E	
  

D	
  

Evaluator	
  

ALIGNMENT	
  
(moving	
  beyond	
  

programmes	
  at	
  level	
  of	
  
analysis)	
  

POLICY	
  IMPACT	
  

INDIVIDUAL	
  
IMPACTS	
  

ORGANISATIONAL	
  
LEARNING	
  

PROCESS	
  
LEARNING	
  

RISK	
  
LANDSCAPE	
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Defining	
  Developmental	
  Evalua&on	
  
(Pagon,	
  2011)	
  

•  	
  “How	
  can	
  you	
  tell	
  if	
  an	
  evalua&on	
  is	
  truly	
  
developmental?	
  I’ll	
  offer	
  a	
  more	
  sophis&cated	
  
answer	
  as	
  the	
  book	
  unfolds,	
  but	
  let’s	
  start	
  
simply	
  with	
  purpose	
  and	
  outcomes:	
  Is	
  the	
  
purpose	
  and	
  focus	
  of	
  the	
  evalua&on	
  helping	
  
develop	
  something?	
  	
  Is	
  something	
  gehng	
  
developed?	
  Did	
  something	
  get	
  developed?	
  If	
  
so,	
  what?	
  How?	
  With	
  what	
  implica&ons?	
  The	
  
focus	
  of	
  developmental	
  evalua6on	
  is	
  on	
  
developing	
  innova6ons.”	
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Purposes	
  of	
  Developmental	
  Evalua&on	
  

•  “Ongoing	
  development	
  in	
  adap&ng	
  a	
  project,	
  program,	
  strategy	
  	
  

•  	
  Adap&ng	
  effec&ve	
  general	
  principles	
  to	
  a	
  new	
  context	
  	
  	
  

•  Developing	
  a	
  rapid	
  response	
  in	
  the	
  face	
  of	
  a	
  sudden	
  major	
  change	
  	
  	
  

•  Preforma&ve	
  development	
  of	
  a	
  poten&ally	
  	
  scalable	
  innova&on	
  	
  	
  

•  Major	
  systems	
  change	
  and	
  cross-­‐scale	
  developmental	
  evalua&on	
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What	
  does	
  an	
  evaluator	
  do?	
  
•  Hang-­‐out	
  (spend	
  &me)	
  
•  Understand	
  
•  Ques&on	
  
•  Rela&onship-­‐build	
  
•  Facilitate	
  
•  Create	
  spaces	
  for	
  dialogue	
  
•  Workshops	
  
•  Connect	
  

•  BRING	
  IN	
  EVALUATIVE	
  THINKING	
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EXERCISE	
  	
  

•  Focus	
  on	
  an	
  interven&on	
  you	
  are	
  presently	
  evalua&ng	
  

•  What	
  are	
  areas	
  of	
  the	
  interven&on	
  that	
  need	
  to	
  be	
  
developed?	
  

•  What	
  evidence	
  can	
  you	
  obtain	
  to	
  guide	
  the	
  
development?	
  

•  What	
  checks	
  can	
  you	
  build	
  in	
  to	
  guide	
  further	
  program	
  
improvements?	
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DTFP	
  PURPOSE	
  

•  “The	
  DTFP	
  aims	
  to	
  provide	
  the	
  incen6ve	
  for	
  
provinces,	
  territories	
  and	
  key	
  stakeholders	
  to	
  
ini6ate	
  projects	
  that	
  lay	
  the	
  founda6on	
  for	
  
systemic	
  change	
  leading	
  to	
  sustainable	
  
improvement	
  in	
  the	
  quality	
  and	
  organiza6on	
  of	
  
substance	
  abuse	
  treatment	
  systems,	
  as	
  well	
  as	
  
increase	
  the	
  availability	
  of	
  treatment	
  services	
  to	
  
meet	
  the	
  cri6cal	
  illicit	
  drug	
  treatment	
  needs	
  of	
  at-­‐
risk	
  youth	
  in	
  high	
  needs	
  areas.”	
  

–  (DTFP	
  Framework,	
  Health	
  Canada,	
  2008)	
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DTFP	
  
Funding	
  

Selec&on	
  of	
  
Projects	
  &	
  

Organiza&ons	
  

Project	
  Implementa&on	
  
Development	
  of	
  

tools	
  and	
  
resources	
  for	
  
evidence	
  based	
  

prac&ces	
  
Tes&ng	
  &	
  
valida&on	
  Development	
  of	
  

Tools	
  and	
  
resources	
  for	
  
performance	
  
measurement	
  

Structures	
  of	
  
interac&on:	
  	
  

Development	
  of	
  
Inter-­‐organiza&onal	
  

Networks	
  	
  

System-­‐level	
  evalua&on	
  &	
  
Evalua&on	
  capacity	
  

building	
  

Uptake	
  &	
  Spread	
  
•  DTFP-­‐ON	
  
organiza&ons	
  to	
  see	
  
through	
  follow-­‐up	
  on	
  
project	
  
recommenda&ons	
  

•  Con&nued	
  
commitment	
  from	
  
MOHLTC	
  
(Endorsement,	
  
regula&ons,	
  funding	
  
policies,	
  promote	
  
shiU	
  in	
  expecta&on	
  
from	
  all	
  
stakeholders)	
  

	
  
	
  
•  Coordinated	
  support	
  
from	
  LHINs	
  (funding	
  
policies,	
  cross-­‐LHIN	
  
strategies,	
  
coopera&on	
  with	
  
service	
  providers)	
  	
  	
  

•  CAMH	
  and	
  other	
  
organiza&ons	
  
ownership	
  of	
  
posi&oning	
  and	
  
dissemina&ng	
  
outputs	
  for	
  spread	
  

System	
  
Change	
  

	
  
•  Increased	
  
access	
  and	
  
use	
  of	
  
evidence	
  and	
  
performance	
  
measurement	
  
tools	
  

•  Enhanced	
  
Collabora&ve	
  
Problem-­‐
Solving	
  
Capacity	
  

	
  

•  Enhanced	
  
Evalua&ve	
  
Culture	
  

Prac&ce	
  
Improvement	
  

	
  
•  Efficient	
  and	
  
Effec&ve	
  
services	
  

• Client-­‐centred	
  
services	
  

	
  

Planning	
  for	
  
sustaining	
  
networks	
  

Collabora&on	
  &	
  Co-­‐Development	
  

Knowledge	
  Exchange	
  

Sphere	
  of	
  Direct	
  Control	
  
Sphere	
  of	
  Direct	
  	
  

Influence	
   Sphere	
  of	
  Indirect	
  
Influence	
  

A	
  

B	
  

C	
  

D	
  

E	
  

F	
  

G	
  

H	
  

I	
  

J	
  

M	
  

K	
  

L	
  

N	
  

O	
  

Project	
  
Level	
  

Co
lla
bo

ra
&v

e	
  
Ac

&v
i&
es
	
  

Ev
al
ua

&o
n	
  

Ac
&v

i&
es
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Developmental	
  Evalua&on	
  

•  Help	
  iden&fy	
  poten&al	
  areas	
  for	
  connec&ons	
  
within	
  DTFP	
  –	
  where	
  can	
  project	
  learn	
  from	
  one	
  
another	
  	
  

•  Help	
  in	
  documen&ng	
  project	
  processes,	
  e.g.	
  
sampling	
  frame	
  

•  Help	
  in	
  learning	
  how	
  to	
  evaluate	
  networks	
  
•  Help	
  in	
  building	
  evalua&on	
  capacity	
  
•  Help	
  in	
  documen&ng	
  project	
  and	
  system	
  learning	
  	
  
•  Help	
  in	
  realizing	
  poten&al	
  next	
  steps	
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Ac&ons	
  that	
  are	
  needed	
  
by	
  MOHLTC/LHINs	
  

20	
  

CLARIFY	
  ROLES	
  THAT	
  MOHLTC	
  
PLANS	
  TO	
  PLAY	
  REGARDING	
  

FUTURE	
  OF	
  DTFP	
  

ANTICIPATORY	
  PLANNING	
  
FOR	
  ADDICTIONS	
  

TREATMENT	
  SYSTEM	
  
	
  

THE	
  LHINs	
  NEED	
  TO	
  BE	
  
MORE	
  ENGAGED	
  WITH	
  

DTFP-­‐ON	
  



Key	
  lessons	
  for	
  the	
  prac&cing	
  
Developmental	
  Evaluator	
  

•  SYSTEMS	
  ARE	
  PROCESSES	
  IN	
  FORMATION:	
  A	
  “System”	
  is	
  oUen	
  in	
  the	
  
process	
  of	
  FORMATION.	
  There	
  are	
  glimpses	
  of	
  what	
  the	
  system	
  would	
  
look	
  like	
  but	
  there	
  is	
  an	
  ongoing	
  needs	
  to	
  dialogue	
  to	
  clarify.	
  
Developmental	
  Evalua&on	
  can	
  help.	
  	
  	
  

•  DYNAMIC	
  UNDERSTANDING	
  OF	
  MEANING:	
  The	
  meaning	
  of	
  key	
  terms	
  
itself	
  changes	
  over	
  &me	
  (e.g.	
  evidence	
  based	
  prac&ce,	
  performance	
  
measurement).	
  DE	
  can	
  help.	
  

•  INFUSION	
  OF	
  HUMOR:	
  Systems	
  (and	
  collabora&ons	
  of	
  actors)	
  need	
  joy	
  
and	
  humor	
  in	
  ongoing	
  rela&onships.	
  Development	
  evalua&on	
  need	
  
nimbleness	
  

•  LOOKING	
  FORWARD:	
  System	
  impacts	
  oUen	
  require	
  a	
  plan	
  for	
  spread	
  and	
  
scaling-­‐up.	
  DE	
  can	
  help.	
  

•  LOOKING	
  BACKWARD:	
  Policy	
  organiza&ons	
  can	
  have	
  short	
  memories	
  and	
  
the	
  ra&onale	
  for	
  the	
  project	
  itself	
  can	
  be	
  forgogen.	
  DE	
  can	
  help	
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•  INCOMPLETE	
  AND	
  DYNAMIC	
  UNDERSTANDING	
  OF	
  THE	
  THEORY	
  OF	
  
CHANGE:	
  The	
  theory	
  of	
  change	
  is	
  oUen	
  unclear	
  and	
  more	
  
importantly	
  incomplete.	
  There	
  is	
  an	
  ongoing	
  need	
  to	
  revise,	
  review	
  
and	
  reshape	
  the	
  understandings	
  of	
  the	
  theory	
  of	
  change.	
  

•  PRO-­‐ACTIVE	
  CLARITY	
  ON	
  A	
  FRAMEWORK	
  OF	
  SPREAD.	
  The	
  thinking	
  
about	
  spread	
  is	
  oUen	
  linear.	
  There	
  is	
  a	
  need	
  to	
  think	
  about	
  spread	
  
pro-­‐ac&vely.	
  DE	
  can	
  help	
  

•  CLARIFYING	
  SYSTEM-­‐LEVEL	
  PRIORITIES:	
  Hard	
  to	
  bring	
  coherence	
  
across	
  individual	
  projects	
  without	
  an	
  understanding	
  of	
  such	
  
priori&es.	
  	
  DE	
  can	
  help	
  

•  CLARIFY	
  CAPACITIES	
  and	
  COMPETENCIES	
  needed	
  to	
  sustain	
  
SYSTEM-­‐level	
  change.	
  Such	
  capaci&es	
  and	
  competencies	
  are	
  only	
  
oUen	
  clear	
  over	
  &me	
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How	
  does	
  realist	
  evalua&on	
  
approach	
  work?	
  

1.	
  Through	
  both	
  document	
  and	
  evidence	
  reviews	
  and	
  
stakeholder	
  interviews	
  describe	
  context-­‐mechanism-­‐
outcome	
  (CMO)	
  configura&ons	
  

2.	
  Explore	
  the	
  data	
  (based	
  on	
  an	
  implemented	
  
evalua&on	
  design)	
  and	
  find	
  if	
  there	
  is	
  support	
  for	
  
such	
  CMO-­‐configura&ons	
  

3.	
  Learn	
  and	
  refine	
  theory	
  based	
  on	
  step	
  2	
  
	
  
	
  
Ques6on:	
  What	
  is	
  missing	
  above	
  to	
  establish	
  results?	
  
	
  



Different	
  views	
  of	
  programs	
  	
  

24 

Theories	
  of	
  change	
  

Realist	
  Theories	
  

Programme	
  
mechanism	
  

Context	
  1	
  

Context	
  2	
  

Context	
  3	
  

Programmes	
  as	
  
treatments	
   X	
   Y	
  

Inputs	
  …	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  ac&vi&es	
  …	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  outputs	
  …	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  immediate	
  outcomes	
  …	
  	
  	
  	
  	
  	
  	
  	
  	
  final	
  outcomes	
  	
  	
  	
  



Example	
  of	
  Realist	
  matrix	
  (Rogers,	
  
2012)	
  	
  	
  

Context	
   	
  	
   Mechanism	
   	
  	
   Outcome	
  	
  	
  

Mo&vated,	
  high	
  ability	
  
students	
  from	
  low	
  income	
  
backgrounds	
   	
  	
  

Achievement	
  of	
  threshold	
  
level	
  of	
  computer	
  skills	
  and	
  
knowledge	
  	
  

Successful	
  entry	
  into	
  
computer	
  courses	
   	
  	
  

Students	
  from	
  low	
  income	
  
backgrounds	
  with	
  learning	
  
difficul&es	
  and/or	
  
behavioural	
  problems	
  	
  

Mechanism	
  not	
  ac&vated	
  
	
  	
  

Unchanged	
  educa&onal	
  
des&na&ons	
  	
  



Example	
  

•  Think	
  of	
  your	
  program	
  

•  Specify	
  a	
  mechanism	
  	
  

•  Under	
  what	
  condi&ons	
  

•  Preliminary	
  plans	
  for	
  tes&ng	
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